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Nylega kom ut bdkin Leidsagnarndm: Hvers vegna, hvernig, hvad? eftir Nonna Kristinu
Christiansen. Pad er ekki a hverjum degi ad ut kemur bék um kennslufraedi a islensku, ad
ekki sé minnst & bok um namsmat! Ritstjorn Skélaprada leitadi til Fionu Elizabeth Oliver,
enskukennara i Vikurskoéla og bad hana ad skrifa um bdkina. Fiona tok pessu erindi vel enda
meetti hun skrifa 4 médurmali sinu! Umsogn hennar er hér, en islensk pyding fylgir (sja
nedar).

This spring, Nanna Kristin Christiansen released a book Leidsagnarndm: Hvers vegna,
hvernig, hvad? Nanna is also well known for her previous book Skdli og skolaforeldrar. Ny
syn d samstarfid um nemandann (2010). Her newest book is built on the utmost
professionalism, years of research, and collaboration with schools and teachers. I am sure
that Nanna’s book will become a handbook for those looking to implement formative
assessment into their classrooms.
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In 2017, I began teaching at Kelduskdli, a school that had signed up to participate in a
developmental project about formative assessment along with 16 other schools. The leaders
of the SFS project were Edda Gislriun Kjartansdéttir and Nanna Kristin Christiansen. Twenty
informative meetings were held, in addition to a lecture where Shirley Clark, who is one of
the world’s foremost experts in the field of formative assessment, was the keynote speaker
(Nanna Kristin Christiansen, 2018). The following year, I joined the formative assessment
leadership team in our school. The team consisted of the principal, the vice-principal and
representatives from each grade level, as well as arts and handicrafts. This was done to
ensure a good flow of information and representation of the entire school. The team met on
a regular basis discussing what we had learned and what our next steps should be in the
implementation process.

The 2019-2020 school year, Kelduskoli, along with four other compulsory schools in
Reykjavik, became model schools. This project consisted of informative meetings,
discussions, courses, project work, participation in the invaluable International Conference
for Visible Learning in Edinburgh and school visits in London including John Morris’ school,
Ardleigh Green (Nanna Kristin Christiansen, 2020). This was done with the intention that
the model schools would become specialists in formative assessment, thus being better able
to share their knowledge with other schools in Iceland.

Nanna’s book was released during my fourth consecutive year implementing formative
assessment into my teaching. [ have learned so much, yet somehow, I feel as though I have
only begun to scratch the surface. The first year, the main focus was the learning culture.
We worked a lot with Carol Dwerk’s ideology of growth mindset and really tried to create an
environment where it was acceptable to make mistakes, because that’s where the real
learning happens. [ was immediately intrigued. I began reading and researching on my own.
[ started experimenting with feedback, giving students feedback on their work and asking
students for their feedback on my teaching.

My second year, I had joined the formative assessment leadership team and dove deeper
into the research and attempted to acquire as much information as possible. Nanna
provided many lectures and courses for us which made the learning process easier and
encouraged us to discuss and reflect on our practices. These opportunities, to have
professional discussions and to share our experiences and ideas implementing formative
assessment, were priceless. I gained a valuable amount of knowledge from everyone who
participated in this project.

I must admit, feedback is my favorite part of formative assessment. According to Hattie &
Clarke (2018), the effect size of feedback is 0.73 which means it can double the speed of
learning. Feedback is most effective when it is accepted and used. For this to be achieved, a
strong learning culture must be in place. Students need to know that mistakes are great




learning opportunities and that we can all learn from each other. Trust is another key factor.
The teacher needs to have gained the trust of the students for them to accept feedback.

When it was time for my first ever homeroom class to graduate, the class I began my
formative assessment journey with, the amount of growth and success was spectacular. The
hard work had paid off. My teacher efficacy and student-efficacy increased tremendously
during the three years of gradually and systematically adding various elements of formative
assessment to my practice. The school culture was one of growth-mindset where mistakes
were celebrated as learning experiences. The talk partner system was common practice
allowing students to have deep conversations about their learning, which in turn boosted
pair and group work skills. My teacher clarity was augmented by including success criteria,
showing exemplars (fyrirmyndarverkefni) and having conversations with my students of
what success looks like in each particular assignment and/or project. Students were quick to
realize what they had to do and what was expected of them. Providing students with
continuous feedback during the process allowed them to recognize where they were and
what they needed to do next to get to where they were going. Whereas the feedback the
students provided me, granted me the opportunity to adjust my lessons and/or explanations
to meet their needs. This learning environment was magical to say the least. My
expectations for my students gradually increased, however, I remained certain that they
would be able to reach my high standards because the process works. Unexpectedly, their
expectations of me increased as well. They would be the first to let me know if I had not
explained something well enough or forgotten to discuss what a “good one looks like”.
Students were requesting more feedback and searching for ways to improve and make their
work even better. They started enjoying the struggle and would tell me how proud of
themselves they were after completing challenging assignments. They became independent,
motivated, critical, and creative thinkers. They discovered how to work with the feedback
that was given to them and became strong self and peer assessors. “Know thy impact” is a
famous quote by John Hattie. Two years into our implementation of formative assessment I
realized how much of an impact I could actually have on my students and their
achievements.

In Leidsagnarnam: Hvers vegna, hvernig, hvad? Nanna has gathered key information and
research from the leading professionals in formative assessment. Furthermore, she has
included practical information such as examples, projects, videos, recommended books,
along with experience, thoughts and quotes from teachers and students in the model
schools here in Reykjavik. Loads of material and resources all in one place make the book
very accommodating. This is not only a book to sit down with and read, but makes the
reader an active participant. Readers will want to scan a QR code to deepen their
understanding on a particular topic or try out an assignment with their own students.

The book is divided into 10 chapters, in addition to the introduction, conclusion and




conceptual definitions. Each chapter has a good theoretical base, key points, explanations
and examples to strengthen the reader’s understanding. Nanna includes suggestions of
activities for teachers to try that are easy to implement in any classroom. The inclusion of
teacher and student experiences along with Nanna'’s classroom observations from her
collaboration with the model schools in Reykjavik, make the book very relatable, while
simultaneously demonstrating the possibilities of implementing formative assessment. The
book could not have come out at a better time with the increased interest for formative
assessment in Iceland.

Leidsagnarndm: Hvers vegna, hvernig, hvad? is not just a beautiful book to look through, but
a user-friendly handbook. I believe whether it’s a teacher or a school who is taking their
first steps into formative assessment or whether it is experienced teachers in the area, this
book is for everyone. I know I plan on using it while I continue to purposefully implement all
the facets of formative assessment into my classroom and school. In her new book, Nanna
shares her broad depth of knowledge and decades of experience.
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SMELLID A MYNDINA TIL AD NALGAST KYNNINGU HOFUNDAR
A BOKINNI.
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Islensk pyding

I vor gaf Nanna Kristin Christiansen Ut bokina Leidsagnarndm: Hvers vegna, hvernig, hvad?
Nanna er einnig kunn fyrir fyrri bok sina Skdli og skolaforeldrar. Ny syn d samstarfid um
nemandann (2010). Nyja bokin hennar er skrifud af fagmennsku og byggir & yfirgripsmiklum
rannsoknum og samstarfi vid skéla og kennara. Eg er sannfeerd um ad bok Nonnu verdi
handbok fyrir pa sem hafa dhuga & ad innleida leidsagnarnam i skoélastofum sinum.

begar ég byrjadi ad kenna i Kelduskola 2017 var bid ad akveda ad skolinn teeki patt i
préunarverkefni um innleidingu leidsagnarnams dsamt sextan 6drum skolum. Stjérnendur
bessa verkefnis af halfu Skdla- og fristundasvids voru peer Edda Gislriun Kjartansdoéttir og
Nanna Kristin Christiansen. Haldnir voru tuttugu freedslufundir i framhaldi af adalfyrirlestri
Shirley Clark sem er einn af helstu sérfreedingum a svidi leidsagnarnams i heiminum (Nanna
Kristin Christiansen, 2018). Ari sidar tok ég seeti i innleidingarteymi verkefnisins i skélanum
okkar. I teyminu satu skélastjori, adstodarskolastjori og fulltriiar kennara hvers aldursstigs,
auk fulltraa list- og verkgreinakennara. betta var gert til ad tryggja gott upplysingastreymi
og ad sjonarmid allra i skélanum fengju ad njéta sin. Teymid hittist reglulega til ad raeda
hvad vid hefdum leert og hver attu ad vera neestu skref i innleidingunni.

Skoélaarid 2019-2020 var akvedid ad Kelduskoli, dsamt fjorum 6drum grunnskélum i
Reykjavik, yrou svokalladir pekkingarskolar. i pvi folst ad skdlinn teeki patt 1 freedslufundum,
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samraedum, namskeidoum, verkefnum og afar gagnlegri radstefnu, International Conference
for Visible Learning sem haldin var i Edinborg, og skdlaheimséknum i London par sem
medal annars var heimsottur skéli John Morris, Ardleigh Green (Nanna Kristin Christiansen,
2020). Tilgangurinn med pessu var ad kennarar pekkingarskdlanna yrdu sérfreedingar i
leidsagnarnami og yrou faerari um ad deila pekkingu sinni med 66rum kennurum i landinu.

Bok Nonnu kemur ut pegar ég er a fjorda arinu minu vid ad innleida leidsagnarnam. Mér
finnst ég hafa leert mjog mikid, en samt lidur mér eins og ég sé rétt blin ad snerta
yfirbordid. Fyrsta arid var athygli beint ad ndmsmenningunni. Vid unnum mikid med
kenningar Carol Dwerk um vaxtarhugarfar og logdum okkur fram um ad skapa
namsumhverfi par sem pad er i lagi ad gera mistok, pvi pad er mikilvaeg forsenda
raunverulegs nams. Eg fylltist strax miklum &huga og byrjadi ad lesa og rannsaka upp 4
eigin spytur. Eg for ad préfa mig 4fram med endurgjof, gaf nemendum endurgjof & vinnu
peirra og bad pa ad gefa mér einnig endurgjof & kennsluna mina.

A 68ru 4rinu var ég ordinn pétttakandi i innleidingarteyminu og sokkti mér ofan i rannséknir
og reyndi ad vida ad mér eins mikilli pekkingu og ég gat. Nanna baud upp a fyrirlestra og
namskeid fyrir okkur sem audveldadi okkur namid og hvatti okkur til ad reeda saman og
igrunda starfid. bessi teekifeeri, sem vid fengum til ad reeda saman faglega og deila reynslu
okkar og hugmyndum voru émetanleg. Eg leerdi mjog mikid af 6llum sem toku patt { bessu
verkefni.

Eg verd ad vidurkenna ad endurgjofin er pad sem heillar mig mest i leidsagnarnémi.
Samkvaemt Hattie og Clarke (2018), er ahrifssteerd (e. effect size) endurgjafar 0.73 en i pvi
felst ad leidsagnarnam getur tvofaldad namshrada. Endurgjof hefur mest ahrif pegar hin er
vidurkennd og notud. Meginforsenda fyrir pessu er sterk namsmenning. Nemendur verda ad
vita ad mistok fela i sér namsteekifeeri og vid getum leert mikid hvert af 6dru. Traust er
annad lykilatridi. Forsenda pess ad nemendur nyti sér endurgjof er ad kennarinn eigi traust
peirra.

begar ég brautskradi fyrsta umsjénarhépinn minn, sem var einmitt hdpurinn sem ég héf
pessa leidsagnarnamsferd med, sa ég arangur og framfarir svo um munadi. Pessi mikla
vinna hafdi skilad sér. Arangur minn og nemenda { ndmi og starfi hafdi aukist gridarlega &
peim premur arum, pegar ég, stig af stigi og med kerfisbundnum heetti, beetti adferdum
leidsagnarnams inn i kennsluna mina. Ndmsmenningin einkenndist af vaxtarhugarfari par
sem litid var & mistok sem god namsteekifeeri. AJ eiga sér namsfélaga vard ad fostum peetti i
skolastarfinu og gaf nemendum teekifeeri til ad eiga djupar samraedur um namid, um leid og
bad efldi heefni peirra i ad vinna saman tveir og tveir og i hépum. Framsetning min vard
markvissari pegar vid beettist ad ég kynnti peim heefnividmid, syndi peim deemi um
fyrirmyndarverkefni og atti samraedur vid pa um hvad veeru god skil a tilteknu verkefni eda
vidfangsefni. Nemendur voru fljotir ad gera sér grein fyrir pvi hvad peir purftu ad gera og




hvers var veenst af peim. Med pvi ad gefa nemendum stoduga endurgjof medan 4 naminu
st0d audveldadi pad peim ad atta sig a pvi hvar peir voru staddir og hvad peir purftu ad gera
neest til ad na settu marki. Og endurgjofin sem ég fékk frda nemendum gaf mér teekifaeri til
a0 laga kennsluna eda utskyringar minar ad porfum peirra. betta namsumhverfi var tofrum
likast, svo ekki sé tekid dypra i arinni. Vaentingar minar til nemenda jukust stig af stigi, en
ég var pess fullviss ad peim myndi takast ad na pessum metnadarfullu markmidum vegna
pess ad pessi adferd virkar. Og pad sem ég atti ekki von 4; veentingar peirra i minn gard
jukust lika. Peir voru fyrstir til ad lata mig vita ef ég hafoi ekki utskyrt eitthvad naegilega vel
eda gleymt ad lysa pvi hvernig god urlausn liti at. Nemendur gerdu krofur um aukna
endurgjof og leitudu leida til ad beeta sig og skila enn betri verkefnum. beim fér ad pykja
petta skemmtilegt og foru ad segja mér hversu stoltir peir voru eftir ad hafa skilad krefjandi
verkefni. beir urdu sjalfsteedir, ahugasamir, gagnrynir og skapandi i hugsun. Peir leerdu ad
nyta sér endurgjofina sem peir fengu og urdu sterkari i sjalfs- og jafningjamati. , bekktu
ahrif pin“ er pekkt tilvitnun fra John Hattie. Eftir tvo ar af innleidingu leidsagnarnams skildi
ég hvada ahrif ég geeti raunverulega haft & nemendur mina og namsarangur peirra.

I békinni Leidsagnarndm: Hvers vegna, hvernig, hvad? hefur Nanna safnad saman
upplysingum og rannsoknarnidurstodum leidandi freedimanna a svidi leidsagnarnams. Hun
birtir lika ymsar hagnytar upplysingar, svo sem deemi, verkefni, myndskeid og itarefni,
asamt pvi ad midla af eigin reynslu, hugsunum og tilvitnunum i kennara og nemendur i
pekkingarskolunum hér i Reykjavik. Bokin er full af efni og bjorgum & einum og sama stad.
betta er ekki bara bok til ad setjast nidur med og lesa, heldur gerir hun lesandann ad virkum
patttakanda. Lesendur geta nalgast efni med QR kddum til ad dypka pekkingu sina &
akvednum atridum eda til ad saekja sér verkefni til ad préfa med nemendum.

Békin skiptist { tiu kafla, auk inngangs, lokaorda og hugtakaskyringa. I hverjum kafla er
goéour fraeedilegur grunnur, lykilatridi eru utskyrd, dsamt skyringum og deemum til ad dypka
skilning lesandans. Nanna leetur fylgja tillogur ad verkefnum sem kennarar geta audveldlega
nytt sér i hvada skolastofu sem er. Deemi um umsagnir kennara og nemenda, dsamt deemum
sem Nanna byggir a eigin reynslu og athugunum, auk efnis ur samstarfsskélum hennar i
Reykjavik, gera bokina afar leesilega, um leid og syndir eru moguleikar a ad innleida
leidsagnarnam. bar sem ahugi 4 leidsagnarndmi er mjog ad aukast & {slandi um pessar
mundir ma segja ad bokin hafi ekki getad komid ut a betri tima.

Leidsagnarndm: Hvers vegna, hvernig, hvad? er ekki bara falleg bok ad fletta, heldur er hun
lika notendaveen handbék. Eg er pess fullviss, ad hvort heldur er kennari eda kennarar {
akvednum skdla, sem eru ad taka sin fyrstu skref i att ad leidsagnarnami, eda kennarar med
miklar reynslu & pessu svidi, pa hentar békin 6llum. Eg eetla svo sannarlega ad nota békina
til ad innleida alla peetti leidsagnarndms i minni kennslu, sem og { skélanum minum. {
pessari nyju bok midlar Nanna af djupri pekkingu og aratuga reynslu.




Heimildir
Hattie, J. og Clarke, S. (2018). Visible Learning Feedback. Routledge.

Hattie, J. og Smith, R. L. (2020). 10 Mindframes for Leaders: The VISIBLE LEARNING
Approach to School Success. SAGE Publications Inc.

Nanna Kristin Christiansen. (2018). Leidsagnarmat er mdlid. brounarverkefni 2017-2018.
Reykjavikurborg, skdla- og fristundasvid.

Nanna Kristin Christiansen. (2020). Leidsagnarndm i grunnskolum Reykjavikur 2019-2020.
bekkingarskolar i leidsagnarndmi- Dalskdli, Hamraskoli, Hlidaskoli og Kelduskali.
Reykjavikurborg, skdla- og fristundasvid.

Nanna Kristin Christiansen. (2021). Leidsagnarndm: Hvers vegna, hvernig, hvad? Nanna
Kristin Christiansen.

Fiona Elizabeth Oliver (Fiona.Elizabeth.Oliver(hja)rvkskolar.is) er enskukennari a
unglingastigi i Vikurskéla. Hin er med meistaragradu fra Haskola Islands og situr { stjérn
Félags enskukennara & {slandi. Fiona hefur haldid fyrirlestra og freeslufundi um
leidsagnarnam, m.a. i samstarfi vid Nonnu Kr. Christiansen.

r







